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English Proficiency Assessments of Primary and Secondary
Students Participating in English in Action: Third Cohort (2014)

Executive summary

a) Background

The purpose of the study was to assess the student learning outcomes of English in Action’s
(EIA’s) school-based teacher development programme, in terms of improved English
language competence (ELC),! against recognised international frameworks (specifically, the
Graded Examinations in Spoken English? [GESE)]; Trinity College London 2013), which map
onto the Common European Framework of Reference for Languages (CEFR)3. Measurably
improved student learning outcomes are the ultimate test of success of a teacher
development programme.

English Proficiency Assessments 2014 is a repeat of the study on the pilot EIA programme
(Cohort 1% (EIA 2012), but focusing only on student ELC. The teachers and hence the
students of Cohort 3 are substantially greater in number than in the pilot phase (347,000
primary students and almost 1.7 million secondary students compared with around 700
teachers, 35,000 primary students and over 83,000 secondary students in 2011). To enable
this increase in scale, the programme has been delivered through a more decentralised
model, with much less direct contact with English language teaching (ELT) experts, a greater
embedding of expertise within teacher development materials (especially video), and a
greater dependence upon localised peer support.

This report addresses the following research question:

To what extent do the students of Cohort 3 show improved post-intervention EL
proficiencies, in speaking and listening, compared with the Cohort 1 2010 pre-
intervention baseline?

b) Research methodology

The design of this study is similar to the study on the pilot intervention, in that a pre- and
post-assessment was carried out using samples from the populations of those students
participating in the EIA intervention; however, in this study, EIA’s Cohort 1 pre-intervention
was also used as the baseline for Cohort 3 (as indicated in Table 1, see Introduction).
Cohorts 1 and 3 are not substantially different in terms of composition by urban-rural
location, gender or sector, although they were carried out in different upazilas. There is also
evidence that the ELC of students across Bangladesh has not changed over the years
(Hamid 2011).

Assessments took place through one-to-one, face-to-face interviews, carried out by
independent assessors from Trinity College London, which continued until the candidate was
judged to have reached the peak of their ELC, at which point a grade was assigned on the
GESE scale. A total of 1,059 students (579 primary and 480 secondary) were assessed in
the sample.

1 At times in the report reference is made to English Language ‘proficiency’ as well as ‘competence’
and they are used interchangeability.

2 For more information on the GESE scale, see Appendix 5.

3 For more information on how GESE maps onto CEFR, see Appendix 6.

4 The EIA cohorts started in 2010-11 with Cohort 1, in the pilot phase (Phase Il), then in 2012-13
(Phase lll, Cohort 2), and now in 2013-14 (Cohort 3).
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c) Key findings
i) Primary students

Over two-thirds (69.6%) of the primary students tested achieved Grade 1 or above. The
proportion of primary students failing the assessment outright was below a third (30.4%).
The bulk of primary students in 2014 passed at Grade 1 (59.1%) and Grade 2 (6.9%). A very
small proportion (2.8%) of primary students attained Grade 3.

A similar proportion of female and male primary students (69.8%, 69.3% respectively)
achieved a pass grade. Overall, the results show that there is no statistically significant
difference in performance between girls and boys. This is consistent with the 2010 data (pre-
intervention, Cohort 1).

The semi-urban primary students performed statistically significantly better than rural and
urban primary students (p<0.01), with 86.3% achieving Grade 1 and above (compared with
65.0% and 62.5%. respectively). This is different from the previous cohort (2010) where the
semi-urban primary students’ performance was between rural and urban primary students.
It's surprising that the urban primary students performed marginally less well than their rural
counterparts. The majority of urban primary students (57.5%) achieved Grade 1; a small
proportion achieved Grade 2, although this was less than their rural counterparts.

2014 post-intervention results showed a substantial improvement over those of the 2010
baseline. Just over two-thirds (69.6%) of primary students passed the assessment in 2014,
whereas only a little over one-third passed in 2010 (35.2%); the difference is statistically
significant (p<0.01). Almost twice as many students achieved ‘pass’ grades (1 and above) in
Cohort 3. The bulk of students in 2014 passed at Grade 1 (59.1%).

i) Secondary students

In 2014, over four-fifths (82.8%) of secondary students attained a pass grade (Grade 1 or
higher), just below two-thirds (34.5%) attained Grade 2 or higher, while three-quarters
(73.5%) achieved in the grade range 1-3. The highest grade attained, by 2.5% of students,
was Grade 7.

In general, there is no statistical significant difference between male and female secondary
students in terms of attaining a passing grade (82.1% and 83.6% respectively) in 2014.
However, female students outperformed their male counterparts in attaining a higher grade
(Grade 3 or above) — over one-fifth (24%) of female secondary students achieved Grade 3 or
above, compared to a very small proportion (3.1%) of male secondary students. The
difference is statistically significant (p<0.01).

The proportion of students passing the assessment (Grade 1 and above) was similar for
rural (82.2%), urban (80%) and semi-urban (88.3%) locations. However, the urban students
did much better at the higher grades (Grades 4-7) (p<0.05); almost two-thirds (63.3%) of
urban students achieved Grades 4—7, compared to less than one in twenty semi-urban and
almost no rural students. As with primary students, distribution of grades varies considerably
between divisions, and there is a statistically significant difference (p<0.01). Comparing the
primary and secondary student differences, it is evident that Rajshahi and Chittagong do
relatively well in both sectors.

Compared with the 2010 baseline, more secondary students passed (82.8% attained Grade
1 or above, compared to 74.5% in 2010), with the difference being statistically significant
(p<0.01). However, this is mostly due to an increase in Grade 1 (from 33% in the baseline to
48.3% in 2014); the proportion of 2014 secondary students that attained Grades 2—7 is
substantially lower than in the baseline (34.5% vs. 46.2%).
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d) Conclusions

Despite a tenfold increase in scale between Cohort 1 and Cohort 3, and delivery through a
more decentralised and peer-supported teacher development programme to teachers and
students in upazilas, EIA has delivered improvements in student learning outcomes over the
baseline study.

For primary students, these improvements are substantially greater than those achieved in
the pilot. For secondary students, pass rates were higher than the pilot outcomes, but with
fewer students achieving the higher grades. Evidence indicates that girls and boys have
benefited equally. At the secondary level, rural students performed less well than non-rural
students, although at the primary level, they performed better.
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1. Introduction

The ultimate test of the success of the English in Action (EIA) schools intervention lies in the
proficiency in English of those students participating in the primary and secondary
programmes: their ability to communicate in English is expected to improve through the use
of EIA methods and materials in the classroom.

Previous studies of EL proficiency were conducted with the cohort of students and teachers
taking part in the pilot EIA intervention (Cohort 1: 2010-11; Cohort 2: 2012-13). These
studies were designed to investigate the ability of students and teachers to speak and
understand English. The 2010 pre-intervention assessment took place during the launch of
the pilot programme (February—March 2010), while the 2011 post-intervention assessment
was carried out on samples of the same student and teacher populations after taking part in
the programme for 12 months (March and April 2011). Pre- and post-intervention
assessment findings were published together (EIA 2012).

In keeping with the findings of EIA’s earlier baseline study (EIA 2009a),° attainments of
teachers and students in the 2010 pre-intervention study were low: many students failed to
achieve any score against the Trinity Graded Examinations in Spoken English (GESE) scale
employed. Student progress in the levels of English from one class (school year/grade) to
the next (e.g. Class 1 to 2) was minimal. But the 2011 post-intervention assessment showed
an improvement in EL proficiency by students and teachers, in both sectors of schooling
(primary and secondary), compared with the 2010 study — an improvement that was
statistically significant in the case of primary and secondary students, and primary teachers
(EIA 2012).

Following the pilot intervention, in 2012 the EIA programme up-scaled its implementation
with a cohort of 4,368 teachers and an estimated 887,000 students (Cohort 2: 2012-13) and
in 2013 increased these numbers again to reach over 8,000 teachers and over 1.7 million
students. To gauge the extent of EL proficiency improvements for this larger cohort, post-
intervention assessments of EL proficiency were carried out after a year of participation in
the programme (November 2014). Whereas the first study (Cohort 1) had used pre- and
post-intervention assessment from the same cohort, this study used a post-intervention
assessment, comparing it to the ‘pre-intervention’ baseline (2010) established by the earlier
study (reported in EIA 2012), after ensuring comparability in terms of the sampling of sector,
urban-rural locations and administrative divisions. Table 1 shows the relationships between
the three studies and the comparisons that will be made in this report.

Table 1: Pre- and post-intervention assessments of Cohorts 1 and 3 of EIA students

Pre-intervention baseline Post-intervention Comment
Cohort 1: Feb—March 2010  Cohort 1: March—April 2011  Samples from same cohort

Cohort 1: Feb—March 2010 Cohort 3: November 2014 Post-intervention
assessment after 12
months’ intervention, using
Cohort 1 as baseline

The justification for this comparison is discussed in Section 2, Methodology.

5 This ‘baseline’ was not used as the pre-assessment for Cohort 1 as the sample was skewed as a
result of social and political unrest at the time, restricting the sampling of teachers and students as
representative of Bangladesh more generally.
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As well as presenting the new (2014) findings, this current report makes comparisons
between these findings and those of the baseline study (2010). This study addresses one
research question:

To what extent do the students of Cohort 3 show improved post-intervention EL
proficiencies, in speaking and listening, compared with the 2010 pre-intervention
baseline?

While the students assessed in this current study (Cohort 3), and teachers, have patrticipated
in essentially the same programme as those in 2011 (Cohort 1), they are much greater in
number. To enable this increase in scale for Cohort 3, the programme has been delivered
through a more decentralised model with much less direct contact of those involved in the
programme with national or international English language teaching (ELT) specialists, a
greater embedding of expertise within teacher development materials (especially video) and
a greater dependence upon localised peer support.

The research question seeks to establish if EIA can improve the EL competence (ELC) of
students over the baseline, with this increased scale and more indirect implementation. This
is an essential step in moving from the pilot phase (Phase Il) to the fully institutionalised
phase (Phase IV) in 2014-17.

It is important to see this particular study as complementary with another study, where
samples of teachers and students of Cohort 3 were investigated to determine the classroom
practices of teachers (EIA 2015).

2. Methodology
2.1 Study design

As indicated in the Introduction, the design of this study is similar to that of the pilot
intervention (Cohort 1), in that a pre- and post-assessment was carried out using samples
from the populations of students participating in the EIA intervention.® Cohort 1 is similar in
nature to Cohort 3 in terms of general key variables (location, gender, sector), although it
was carried out in different upazilas within divisions.” Thus, the Cohort 1 pre-intervention
was used as the baseline for Cohort 3 (as indicated in Table 1). A comparison of the 2009
and 2010 pre-intervention situation (see Introduction), suggests it is unlikely that in the
subsequent year the level of ELC in the population of schools in Bangladesh improved, and
there is evidence that the ELC of students has not changed over the years (Hamid 2011).8
Furthermore, evidence indicates that even after conventional interventions with teacher
training in Bangladesh, there are no improvements in the classroom results (Rahman et al.
2006), thus even if teachers have undergone additional training there is likely to be little
effect on either the classroom or their students ELC.°

6 Allowing for the fact that this 2014 study (Cohort 3) did not include the assessment of teacher ELC.
’See the discussion in Section 2.6 Limitations.

8 This is because the overall framework for ELT is not always supportive to effective classroom
practice (Education Watch 2011, EIA 2009b, Hamid & Balfour 2008, Kraft et al. 2009, World Bank
2008).

9 There is evidence that less than 50% of secondary teachers receive any kind of training (UNESCO
2012: 138), and what training is available to both primary and secondary teachers is weak and has
had little effect in the past (Kraft et al. 2008: 8 & 14).
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2.2 Method: the English language (EL) proficiency assessment

In this study, students underwent assessment by means of a test based on the Trinity
College London (TCL) Graded Examinations in Spoken English (GESE). Assessments took
the form of one-to-one, face-to-face oral interviews, carried out by an independent assessor.
The assessment ‘replicates real-life exchanges in which the candidate and the examiner
pass on information, share ideas and opinions and debate topical issues’ (Trinity College
London 2009: 6).

The assessment is conducted through an interview, the core of which is a conversation
element. This is described as ‘a meaningful and authentic exchange of information, ideas
and opinions, rather than a formal “question and answer” interview’ (Trinity College London
2009: 7). Discussion topics are selected for their potential to elicit the candidate’s highest
level of ELC and offer a progression from the familiar to the less familiar and from the
‘concrete’ to the ‘abstract’. Candidates are expected to take increasing responsibility for
initiating and maintaining the conversation at each grade, and asking the examiner questions
as they arise naturally out of the conversation.*°

The assessor seeks to elicit and facilitate communicative skills, language functions and
language items relating to progressively higher grades, ending the interview when the
candidate is judged to have reached the peak of his/her capacity. At this point the candidate
is assigned a Trinity grade (1-9). For students, the assessment usually lasts less than 10
minutes.

Five assessors (four drawn from the Indian panel of Trinity assessors and one from the UK
panel) carried out the assessments.!! They were selected and trained by TCL to ensure
consistency and quality of assessments. The assessors received an in-country briefing
before embarking on the fieldwork to orient them to the study and the geographical areas in
which they would assess.

These assessments were identical to those administered in 2010 for Cohort 1. It is a valid
and internationally recognised assessment of both ELC (through its benchmarking to the
Common European Framework of Reference (CEFR) for Languages (see Trinity College
London 2007) and of the specific communicative approach to ELT promoted by EIA (through
the use of the ‘conversational’ approach indicated above). The reliability of the assessment
is ensured by the international experience and high levels of staff training and moderation
(Trinity College London 2013).

2.3 Sample
2.3.1 Sample design

A total of 8,183 assistant teachers (ATs)!? and approximately 1.7 million students
participated in EIA’s 2013 cohort (Cohort 3), made up of 4,821 primary teachers and 3,362
secondary teachers, and approximately 347,000 primary students and 1,398,000 secondary
students.

A minimum sample size was determined using the power analysis from the 2013 study,
conducted to ensure the sample was sufficiently large to enable statistically valid
comparisons between the 2010 and 2014 studies (see Appendix 1: Annex 1). The analysis

10 The assessments differed from Trinity’s standard procedure in that candidates were not asked to
prepare a discussion topic (usual for assessments above Grade 3), but the procedure used
nevertheless reproduces the same kind of assessment of communicative English.

11 In previous cohorts (including Cohort 1), the assessors were native English speakers from the UK.
12 The EIA teacher population also included primary head teachers, which in the previous cohort study
(2013) were included in the ELC assessment, but in 2014 their students were excluded, as the focus
for any comparisons with the baseline is with the students of Assistant Teachers (ATSs).
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established a minimum sample size of 543 students (265 primary and 278 secondary) for the
most powerful comparison.

A multi-layer, stratified random sampling strategy was applied to select schools, based on
divisions and upazilas (see Appendix 1). This strategy was based on 10% of upazilas (11)
randomly chosen within a division (reflecting the proportion of EIA upazilas per division) and
55 schools (28 primary and 27 secondary),® within which a class of each EIA teacher (2 per
school) was selected and 10 students randomly chosen for assessment in each class.

All upazilas in which EIA worked with for Cohort 3 were categorised as predominately rural
or urban, by reviewing demographic information about school location — i.e. rural, urban or
semi-urban.* Upazilas, and subsequently schools within selected upazilas, were randomly
selected from each division and reviewed to check that the sample reflected the rural/urban
balance of the cohort as a whole. The actual classes from each school were selected by
opportunistic random sampling: assessors selected one of the classes that teachers were
teaching on the day of their field visit, with each assessor ensuring an even spread of school
classes (years) sampled across the primary and secondary schools they selected.

Baseline studies indicate that school grade (year) was not strongly related to English
proficiency as assessed on the GESE scale:

“There is little evidence of progression of language through the Primary schools over
five years, with the majority of students (78%) being at Trinity level O or 1 over the
first five school grades.

There is also little evidence of systematic progression through Secondary schools.
The results show no increase in English language ability that can be specifically tied
to working through the school grades. The majority (97%) of students in school
grades 7 to 10 have the same language ability as those students in grade 6."

EIA (2009a):page i
The total planned sample was therefore 1,100 students (560 primary, 540 secondary).

ELC assessments were carried out by the five assessors in 11 upazilas over a period of two
weeks during October and November 2014. Owing to difficulties in the field (travel difficulties
in remote areas and schools being closed for public examinations), the selection was
amended as necessary during fieldwork.*®

The final sample achieved was 579 primary students and 480 secondary students, figures
well above those required by the power calculations of 2013 (though lower than planned).

2.3.2 Statistical comparisons of samples

The sample numbers of students in each of the ELC studies over the years varied (see
Table 2). As noted above, a power analysis was used to ensure statistically significant
comparisons between studies overall, and according to gender, school location (urban,
semi-urban and rural), division and sector (primary or secondary).

13 Reflecting the capacity of the Trinity assessors available.

14 The ‘semi-urban’ and ‘urban’ categories were merged and classed as ‘urban’.

15 Around half of the initial sample of secondary schools had to be re-selected as it turned out they
were being used for examination venues during the fieldwork period.
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Table 2: Comparison of the sample sizes for the various studies (Cohorts 1-3)

Study Cohort 1 Cohort 1 Cohort 2 Cohort 3
2010 2011 2013 2014
Primary students 4,630 785 463 579
Secondary students 2,609 317 421 480
2.4 Ethics

As part of normal ethical procedures adhered to by EIA, prior permission was obtained from
the upazila education officers, head teachers, teachers and students to undertake the
research. Each student was asked for his/her verbal consent to be involved in the study at
the time of the assessment. All information within the EIA project is held under strict
confidentiality and all students assessed (and their teachers and schools) are anonymous in
any reporting.

2.5 Data entry, storage management and analysis

The data were entered by an EIA Research, Monitoring and Evaluation officer into a
Microsoft Excel spreadsheet from the paper instruments after the fieldwork. Random checks
were carried out on the data to identify any miscoding and other errors.

Before the analysis was carried out, the data were cleaned to prepare them for analysis (see
Appendix 2). Statistical comparisons were conducted through statistical methods such as
cross tabulation and statistical significance tests. Results are reported with degrees of
freedom and sample size in parentheses, the p-value and the significance. (All tests of
significance along with full data that support the figures used in this report are given in
Appendices 3 & 4.) In order to ensure rigour in the analysis, the data were analysed
independently by a highly qualified statistician.®

2.6 Limitations

As noted above, fieldwork plans were disrupted by public examinations. These events had
the effect of changing the schools that were available for field visits. Flexible and responsive
field management and coordination largely overcame these challenges. While the actual
sample achieved was a little smaller than planned for secondary students, it was sufficiently
large to enable comparability.

16 This was the main author Dr Nai Li who, though independent of EIA, nevertheless works in The
Open University (Institute of Educational Technology).
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3. Findings

This section examines the results for primary and secondary students, which were analysed
separately in relation to basic demographic data of gender, school location (urban, semi-
urban or rural) and division (administrative region). First, however, the nature of the two
samples is examined in terms of these demographic variables.

3.1 Student samples

The nature of the sample is given according to gender, division and location (rural and
urban) in Tables 3-5, with comparisons with the school or EIA population as appropriate.

Table 3: Gender of primary and secondary student samples compared to EIA population

GENDER Primary students Secondary students

Sample Population Sample Population
No. % % in EIA  No. % % in EIA

population population
Male 264 45.6 52 189 394 49
Female 315 544 48 291 60.6 51
TOTAL 579 480

For primary, the sample approximates to the ratio of the EIA population of students, but for
secondary there a higher proportion of female students than in the main population (Table
3).17 Table 4 gives the sample distribution by division, where it is evident that it roughly
matches that of the distribution of EIA activity in upazilas (though this is not the same as the
EIA student population distribution), apart from in Rajshahi. Table 5 gives the rural, semi-
urban and urban balance and, when these are compared with the EIA population statistics,
the primary sample has a higher proportion of rural students (population is 74 vs 55.3%)
whereas the secondary sample is very close to the population (73.9 vs 71%).

Table 4: Distribution of primary and secondary students in the sample by division

DIVISION Primary Secondary ElA-active upazilas in division

Sample Sample Population
No. % No. % %
Chittagong 100 17.3 100 20.8 19.64
Dhaka 139 24.0 140 29.2 25.00
Khulna 100 17.3 80 16.7 15.18
Rajshahi 40 6.9 20 4.2 12.50
Rangpur 80 13.8 60 12.5 9.82
Syhlet 60 104 40 8.3 8.93
Barishal 60 10.4 40 8.3 8.93
TOTAL 579 480

17 Note that the population figures are estimates based on the teacher entry questionnaire, which was
completed by 79% of EIA teachers.
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Table 5: Distribution of primary and secondary students in the sample by location

Primary Primary Secondary Secondary
LOCATION sample population sample population
No. % % No. % %
Rural 320 74 55.3 340 73.9 71
Semi-urban 139 24.0 60 13.0
Urban 120 26 20.7 60 13.0 29
Total 579 460
Blanks 0 20
Total (inc.
blanks) 579 480

3.2 Primary students: 2014 results

The overall performance of primary students in 2014 is shown in Figure 1. Over two-thirds
(69.6%) of the primary students tested achieved Grade 1 or above. The proportion of
primary students failing the assessment outright was below a third (30.4%). The bulk of
primary students in 2014 passed at Grade 1 (59.1%) and Grade 2 (6.9%). A very small
proportion (2.8%) of primary students attained Grade 3.

Figure 1: Primary students’ ELC in 2014, by EL Trinity (GESE) Grade

Primary students' ELC in 2014,
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3.2.1 Gender

Analysis by gender (Figure 2) shows that similar proportions of female and male primary
students (69.8%, 69.3% respectively) achieved a pass grade. Overall, the results show that
there is no statistically significant difference in performance between girls and boys. This is
consistent with the 2010 data (pre-intervention, Cohort 1).
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Figure 2: Primary students’ ELC in 2014 by gender and EL Trinity (GESE) Grade
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3.2.2 School location

Comparison according to school location (Figure 3) shows that, semi-urban primary students
performed statistically significantly better than rural and urban primary students (p<0.01),
with 86.3% achieving Grade 1 and above (as compared with 65.0% and 62.5% respectively).
This is different from the previous cohort (2010) where the semi-urban primary students’
performance was always in the middle between rural and urban primary students.
Surprisingly, urban primary students achieved less well than their rural counterparts. The
majority of urban primary students (57.5%) achieved Grade 1; a small proportion achieved
Grade 2, although this was less than their rural counterparts. At the higher grades, a slight
advantage can be shown for students in semi-urban schools, where 23% attained Grade 2
or above and 10.8% attained Grade 3 or above. For rural and urban students, a much
smaller proportion of students achieved a higher grade.

Figure 3: Primary students’ ELC in 2014, by school location and EL Trinity (GESE) Grade
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3.2.3 Division

There were striking and statistically significant (p<0.01) difference in the performance of
primary students among the seven divisions of the country in which data were collected
(Figure 4). Sylhet, Dhaka and Khulna students performed least well. This reflected the
situation in Cohort 1, which showed there was a statistically significant difference among
districts.

In Rajshahi and Rangpur, all students passed, i.e. scored a Grade 1 or above. In Chittagong,
81% of students achieved a pass. In Barisal, a high proportion of students failed (40%), but
15% of students attained Grade 2, which was a higher percentage than in the other
divisions, with the exception of Rajshahi. Noticeably, in Sylhet, Khulna and Dhaka, less than
10% of students achieved Grade 2 or above.

Figure 4: Primary students’ ELC in 2014, by division and EL Trinity (GESE) Grade
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3.2.4 Addressing the research question: primary students

As explained in Section 1, in earlier reports (EIA 2014), pre-intervention assessment data
collected from Cohort 1 (2010) was taken as a baseline. This current study adopts the same
approach and compares post-intervention data from Cohort 3 (2014), with the pre-
intervention baseline from Cohort 1 (2010), to examine the extent to which teachers and
students show improvements over the baseline.
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Figure 5: Primary students’ ELC in 2010 and 2014, by EL Trinity (GESE) Grade
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As anticipated, 2014 post-intervention results show substantial improvement over those of
the 2010 baseline, and the difference is statistically significant (p<0.01). Just over two-thirds
(69.6%) of primary students passed the assessment in 2014, whereas only a little over one-
third passed in 2010 (35.2%). The bulk of students in 2014 passed at Grade 1 (59.1%). 29%
more students achieved Grade 1 in 2014 than in 2010.

3.3 Secondary students: 2014 results

The overall results for secondary students in 2014 are shown in Figure 6.
Figure 6: Secondary students’ ELC in 2014, by EL Trinity (GESE) grade
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In 2014, over four-fifths (82.8%) of secondary students attained a pass grade (Grade 1 or
higher), just below two-thirds (34.5%) attained Grade 2 or higher, while three-quarters
(73.5%) achieved in the grade range 1-3. The highest grade attained, by 2.5% of students,
was Grade 7.
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3.3.1 Gender

Analysis by gender (Figure 7) shows that, in general, there is no statistical significant
difference between male and female secondary students in terms of attaining a passing
grade (82.1% and 83.6% respectively). However, 21.5% more male secondary students
achieved Gradel than their female counterparts, while 42.2% of female secondary students
achieved a higher grade (Grade 2 or above), 20% more than their male counterparts. The
difference is statistically significant (p<0.01). Furthermore, a significant difference also
showed in terms of attaining a Grade 3 and above, over one-fifth (24%) of female secondary
students achieved Grade 3 and above, while only a very small proportion (3.1%) of male
secondary students achieved at this level (p<0.01).

Figure 7: Secondary students’ ELC in 2014, by gender and EL Trinity (GESE) Grade
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3.3.2 School location

The proportions of students passing the assessment (Grade 1 or above) were quite similar
for rural and urban areas: 82.2% of rural secondary students attained Grade 1 or above,
compared with 80.0% of urban secondary students; the semi-urban secondary students
performed slightly better than their rural and urban counterparts, but the difference is not
statistically significant. However, semi-urban students outperformed their urban counterparts
in Grades 1-3 (see Figure 8). Furthermore, urban secondary students achieved the best in
terms of attaining much higher grades (Grades 4—7); two-thirds of urban secondary students
achieved Grade 4 and above, 20% achieved Grade 7. Overall there is a statistically
significant difference in performance according to location, with urban students doing better
(p<0.05), especially at higher levels (Grades 4-7).

Figure 8: Secondary students "ELC in 2014, by school location and EL Trinity (GESE) Grade
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3.3.3 Division

As with primary students, distribution of grades varies considerably between divisions
(Figure 9), and there is a statistically significant difference (p<0.01). However, the picture is
guite similar to that of primary students. In Sylhet, just less than half (43.5%) passed, and
the highest grade achieved was Grade 2. In Rajshahi and Rangpur, all students passed, but
the proportion of students achieving Grade 2 and above are less impressive (35% and
21.6% respectively). In Dhaka, Chittagong and Barisal, not all students passed, but the
proportion of secondary students achieving higher grades (Grade 3 or above) is quite similar
to that for Rangpur and Rajshahi. Khulna had the highest proportion of students attaining
Grade 4 and above (47.4%), and it is the only division where secondary students achieved
Grade 7 (15%). Comparing the primary and secondary student differences, it is evident that
Rajshahi and Chittagong do relatively well in both sectors.

Figure 9: Secondary students’ ELC in 2014, by division and EL Trinity (GESE) Grade
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3.3.4 Addressing the research question: secondary students

Figure 10 shows secondary students’ ELC in comparison with the baseline (Cohort 1).
Compared with the 2010 baseline, more secondary students passed (82.8% attained Grade
1 or above, compared to 74.5% in 2010), with the difference being statistically significant
(p<0.01). However, this is mostly due to an increase in Grade 1 (from 33% in the baseline to
48.3% in 2014); the proportion of 2014 secondary students that attained Grades 2—7 is
substantially lower than in baseline (34.5% vs. 46.2%).

Figure 10: Secondary students’ ELC in 2010 and 2014, by EL Trinity (GESE) Grade
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4. Conclusion

4.1 Research question
This study addresses one research question:

To what extent do the teachers and students of Cohort 3 show improved
post-intervention EL proficiencies, in speaking and listening, compared with
the 2010 pre-intervention baseline?

The present study shows that, in general, the third cohort of students participating in EIA
show statistically significant improvements over the 2010 baseline. Just over two-thirds
(69.8%) of primary students passed the assessment in 2014, whereas only a little over one-
third passed in 2010 (35.7%). Similarly, the secondary student pass rate increased from
74.5% (2010) to 86.2% (2014).

Among primary students, the study shows not just an increase in the pass rate, but
increases in proportions of students scoring at the higher grades. In the primary sector,
13.7% more students achieved Grade 1 (over the baseline), 13.8% more students achieved
Grade 2, and 6.5% more students achieved Grade 3 or higher. In general, then, there were
statistically significant improvements above the baseline for all students. Primary students
showed very substantial improvements in ELC, which were greater than anticipated, and
indeed are remarkable given the increased scale and indirectness of the implementation for
Cohort 3.

In the secondary sector, the proportion of students who achieved the higher grades (2-7)
declined, being 11.7% less than in 2010 (34.5% compared with 46.2%), but secondary
students in 2014 showed modest but significant improvements in achieving the highest
grades (5 or above) — 7.8% vs. 1.8% in 2010.

4.2 Reporting on social inclusion

Social inclusion (SI) has always been an important consideration in the design and
implementation of EIA and there is some evidence of the effectiveness of this policy in the
findings of this study.

4.2.1 Sl: gender

There was no statistically significant difference in ELC attributable to gender for primary and
secondary students in 2014, especially in terms of attaining a pass grade. The only
statistically significant gender difference was found in secondary students. Here,
significantly, more girls achieved Grade 3 or above (24%, compared with 3.1% of boys),
while one-fifth more boys achieved Grade 1 (61.4% vs. 39.9% of girls).

These results are indicative of EIA’s capacity to improve EL learning outcomes for boys and
girls alike. As these improved learning outcomes are attributed to improved classroom
practice, and, in particular, an increasingly communicative approach to EL learning (EIA
2015), the implication is that girls are benefiting equally from the improved language learning
opportunities provided through the programme.

4.2.2 Sl: rurality

Although rural primary students performed less well than semi-urban students, they obtained
a similar performance as their urban counterparts in 2014. Rural primary students performed
robustly, although they did slightly less well at the highest grades compared with semi-urban
primary students. In terms of the proportion achieving pass grades (65%), they performed
similarly to urban primary students (62.5%). For secondary students, similar patterns were
evident, with semi-urban students achieving better in terms of passing, but urban students
showing a significant advantage in attaining the higher grades (Grade 3 or above).
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There are significant differences in EL proficiency among the various administrative divisions
of the country. While no students in two divisions (Rangpur and Rajshahi) fail in either
primary or secondary schools, elsewhere the picture is more varied. In Sylhet, for example,
students are among the weakest in both primary and secondary.

As already noted, the purpose of large-scale quantitative studies is to gauge and report on
performance, rather than explain it. While it is clear, even from this brief discussion, that
there are a number of matters that would benefit from more detailed research, it is equally
clear from the results of this study that EIA is continuing to make a significant impact on
learning outcomes.
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Appendix 1: Planned and actual sample strategy

The planned sample (Table Al.1) is derived from the multi-layer stratified random sample
based from division, upazila and schools level, and then within a school by choosing the two
EIA teachers’ classes and random sampling ten students from each class. The power
analysis and suggested sample sizes for 2013 study sample size (given in Annex 1) were
used to determine minimum sample sizes to compare 2010 with 2014. The process is
described following the planned and adjusted samples (Tables A1.1 and Al1.2).

Table Al.1: Original planned sample

Overall Primary Secondary

No. of upazilas 11 11 11
No. of schools 55 28 27
No of students 1100 560 540

Number of EL assessors: 5

Table A1.2: Adjusted sample (to respond to fieldwork contingencies)

Overall Primary Secondary

No. of upazilas 11 11 11
No. of schools 55 28 27
No. of students 1100 560 540

Initial sample selection
The steps in determining the upazilas for the planned sample size were as follows:

1. Reviewed spread of EIA Cohort 3 upazilas (112) across 7 divisions; calculated the
proportion of EIA upazilas in each division (see Table A1.3 below).

2. Agreed to take a 10% sample of upazilas (11 upazilas).

3. Calculated the proportion of upazilas to be selected per division if conducting
research in 11 upazilas in total (see Table AL.3).

4. Randomly selected upazilas for each division, according to the numbers specified
(column 4). The following upazilas were selected, as shown in Table Al1.4
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Table A1.3: Number of upazilas sampled based on ElA-active upazilas in each division

Division No. of EIA- % of EIA- Multiples for
active upazilas, active selection
per division upazilas, per
division
Barishal 10 8.93 1
Dhaka 28 25.00 3
Khulna 17 15.18 2
Rangpur 11 9.82 1
Rajshabhi 14 12.50 1
Syhlet 10 8.93 1
Chittagong 22 19.64 2
Total 112 100.00 11

Table Al.4: Sampled upazilas in each division

Division Upazila
Barishal Mirzaganj
Khulna Rampal

Dascope (changed to Khulnha Sadar later — see below)

Chittagong Sitakunda
Raozan
Dhaka Nadail
Manikgon]
Mirzapur
Syhlet Syhlet Sadar
Rajshahi Sirajgonj
Rangpur Pirgon;j

Selection of schools

5. As per the sampling strategy, the target sample number is 50 schools and, on this
basis, 55 schools were chosen from 11 upazilas with an equal number of schools
chosen per upazila. Equal numbers of primary and secondary schools were aimed
for, giving 28 primary and 27 secondary (2—3 primary schools and 2—-3 secondary
schools per upazila).

6. Obtained complete school lists for each upazila selected (primary and secondary).
Categorised each school as either rural or urban (from EIA school questionnaire
information in PMIS).
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7. Randomly selected 80% rural and 20% urban schools in each upazila — primary then
secondary (80/20, the proportion of rural/urban schools in the Cohort 3 population).
From this the school list for each upazila was formed.

8. Drew up tentative fieldwork schedules for 5 ELC assessors (4 going to 2 upazilas; 1
going to 3) to cover all schools selected.

Sample decisions made post-initial sample selection

9. One upazila selected (Dascope, Khulna) was identified as very remote and difficult to
travel around (no roads, rivers, only travel via motorbike), so it was not possible to do
research there. Another ElIA-active upazila was therefore randomly selected from
Khulna division (Khulna Sadar), then the steps 5-8 above were carried out.

10. Telephoned each secondary school selected to check if they would be used as
PSC/PECE (public examinations) venues on the proposed ELC testing dates.
Approximately half of the secondary schools selected were being used, so they
would not be available for research. In response, the complete school list was
revisited and schools were randomly selected from the other secondary schools left
in the upazila. These were then called to check if they were being used as venues —
until there was a full list of available schools.

Annex 1: Power analysis sample sizes

Table A1.5 gives the suggested sample sizes for 2014, Cohort 3 ELC sample size from a
power analysis, based on that conducted for the 2013 Cohort 2 study.

Table A1.5: Power analysis for 2013 sample

No of students

Primary Secondary Total

Sample size (power 1) 231 221 434
Sample size (power 2) 237 247 484
Sample size (power 3) 265 278 543
2013 actual 463 421 884
2014 actual 579 480 1059
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Appendix 2: Data-cleaning steps
o Checked each line of data entry and amended entry errors.
¢ Added telephone numbers from PMIS where phone numbers were not collected
through the assessment sheet (Note: Telephone numbers were to be used as the
teacher ID).

e Added rural/semi-urban/urban categorisation — from PMIS.
o Ensured consistency in data — e.g. spellings of upazila, school, class, gender.

Note: In some instances the phone number and/or rural/semi-urban/urban categorisation
were not available. In these instances the cell was left blank.

¢ A data screening exercise by range checking, and checking variable values against
predefined maximum and minimum bounds to catch spurious values or data entry;

e Contingency tables constructed to carry out consistency checks.

e Missing data, non-responses, data imputation for missing values dealt with, and
outlier detection to ensure the data is in right shape and format for analysis.

e Data transformation, involving re-categorising and altering variables (e.g. from
original string to numerical variable).

e Derived/newly created variables from existing variables.
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Appendix 3: Statistical tables for the figures used in the report
A) PRIMARY STUDENT DATA

Year Data: Grade Total
2010,
2011,
2013, 2014
0 1 2 3 4 5 6
2010 (N=3507) | 64.8% | 30.1% | 4.2% | 0.6% | 0.1% | 0.2% 100%
2011 (N=784) 49.9% | 39.4% | 9.8% | 0.9% 100%
2013 (N=463) 30.2% | 43.8% | 18.4% | 6.5% | 1.1% 100%
2014(N=579) 30.4% | 59.1% | 6.9% | 2.8% | 0.7% 0.2% | 100%
Gender Grade Total
0 1 2 3 4| 5 6
Female(N=315) 30.2% | 62.2% | 5.1% | 1.9% | 0.3% 0.3% | 100%
Male(N=264) 30.7% | 55.3% | 9.1% | 3.8% | 1.1% 0.0% | 100%
Total 30.4% | 59.1% | 6.9% | 2.8% | 0.7% 0.2% | 100%
School Grade Total
location
0 1 2 3 4| 5 6
Rural (N=320) 35.0% 57.8% | 5.9% | .6% 3% 3% 100%
Semi-urban 13.7% 63.3% | 12.2% | 8.6% | 2.2% 0.0% | 100%
(N=139)
Urban(N=120) 37.5% 57.5% | 3.3% 1.7% 100%
Total 30.4% 59.1% | 6.9% | 2.8% | 0.7% 0.2% | 100%
School Grade Total
location
0 1 2 3 4 5 6
Barisal(N=60) 40.0% 45% 15% 100%
Chittagong(N=100) | 19.0% 70.0% | 7.0% | 2.0% | 1.0% 100%
Dhaka(N=139) 43.2% 47.5% | 5.0% | 4.3% 100%
Khulna(N=100) 43.0% 51.0% | 4.0% | 2.0% 100%
Rajshahi(N=40) 0.0% 75.0% | 20.0% | 5.0% 100%
Rangpur(N=80) 0.0% 86.3% | 5.0% | 5.0% | 3.8% 100%
Sylhet(N=60) 50.0% 48.3% | 1.7% 100%
Total 30.4% 59.1% | 6.9% | 2.8% | 0.7% 0.2% | 100%
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B) SECONDARY STUDENT DATA

Year data: Grade Total
2010, 2011,
2013, 2014
0 1 2 3 4 5 6 7
2010 (N=2041) 25.5% | 33.0% | 23.2% | 11.2% | 7.0% | 1.4% | 0.5% | 0.1% | 100%
2011 (N=317) 10.4% | 20.2% | 24.6% | 21.8% | 12.9% | 6.0% | 3.5% | 0.6% | 100%
2013 (N=421) 13.8% | 25.9% | 27.1% | 22.1% | 9.0% | 2.1% 100%
2014(N=480) 17.3% | 48.3% 185% | 6.7% | 1.5% | 3.8% | 1.5% | 2.5% | 100%
Gender Grade Total
0 1 2 3 4 5 6 7
Female (N=291) 17.9% | 39.9% 182% | 9.3% | 2.4% | 58% | 2.4% | 4.1% | 100%
Male (N=189) 16.4% | 61.4% 19.0% | 2.6% .5% 100%
Total 17.3% | 48.3% 185% | 6.7% | 1.5% | 3.8% | 1.5% | 2.5% | 100%
School Grade Total
location
0 1 2 3 4 5 6 7
Rural (N=360) 17.8% | 53.3% 20.0% | 7.8% 3% 3% | 6% | 0.1% | 100%
Semi-urban (N=60) | 11.7% | 60.0% 21.7% | 3.3% | 3.3% 100%
Urban (N=60) 20.0% | 6.7% 6.7% | 3.3% | 6.7% | 28.3% | 8.3% | 20.0% | 100%
Total 17.3% | 48.3% 185% | 6.7% | 15% | 3.8% | 1.5% | 2.5% | 100%
Division Grade Total
0 1 2 3 4 5 6 7
Barisal 5.0% | 57.5% | 22.5% | 10.0% | 2.5% | 2.5% 100%
Chittagong 15.0% | 47.0% | 29.0% | 5.0% | 2.0% 2.0% 100%
Dhaka 24.3% | 429% | 23.6% | 9.3% 100%
Khulna 11.3% | 36.3% 5.0% | 5.0% | 21.3% | 6.3% | 15.0% | 100%
Rajshahi 65.0% 15.0% | 20.0%
Rangpur 78.3% 18.3% 3.3%
Sylhet 57.5% | 32.5% 10.0%
Total 17.3% | 48.3% 185% | 6.7% | 1.5% | 3.8% | 1.5% | 2.5% | 100%
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Appendix 4: Statistical significance tests used in the report
A) PRIMARY STUDENT STATISTICAL SIGNIFICANCE TESTS

Year Data: 2010, 2011, 2013, 2014

2010 vs 2014: there is a significant difference. p<0.01

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 39.958a 5 .000
Likelihood Ratio 12.007 5 .000
N of Valid Cases 4086
2010 vs 2014: there is a significant difference, p<0.01

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 8.598a 4 126
Likelihood Ratio 9.007 4 .109
N of Valid Cases 579
Female vs male: there is no significant different

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 130.020a 30 .000
Likelihood Ratio 158.521 30 .000
N of Valid Cases 579
Sig different among the seven divisions , p<0.01

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 55.714a 10 .000
Likelihood Ratio 54.301 10 .000
N of Valid Cases 579

Sig different among the semi-urban, rural and urban area, p<0.01
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B) SECONDARY STUDENT STATISTICAL SIGNIFICANCE TESTS
Year data: 2010, 2011, 2013, 2014
2010 vs 2014: There is a significant difference; p<0.01

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 19.958a 5 .000
Likelihood Ratio 21.768 5 .000
N of Valid Cases 2521
2010 vs 2014: there is a significant difference, p<0.01

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 44.230a 7 .000
Likelihood Ratio 56.694 7 .000
N of Valid Cases 480
Female vs male: there is no significant different

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 282.985a 42 .000
Likelihood Ratio 259.104 42 .000
N of Valid Cases 480
Sig different among the seven divisions , p<0.01

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 267.363a 14 .000
Likelihood Ratio 188.086 14 .000
N of Valid Cases 480

Sig different among the semi-urban, rural and urban area, p<0.01
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Appendix 5: Trinity College GESE grade descriptions

Summary of language requirements for each grade

Below is & summary of the language requirements for each grade. For Grades 4 to 11 the subject areas
for the Conversation phase are also given. For full detzils of the reguirements of each grade, induding
the communicative skills, please refer to the individual grade pages.

Grade Language functions Gramimar Lexis Phono logy
Enchanging gresfings | Understand Personsl nformation | | The cormect
Giving personal Imperatives for common Imame diste pronundation of
infor mation, wg. aclions, eg g come, show, | surraundings @iman wards
nafme, age paint, give touch, stand up includiing i sssoam rebnant bo the lexical
Identilying and OQuestion words what? how | dbjects areas lisded
naming ibems many 7 how old? Basic parts of the face
gwenin the besical B | Demaonsiratives tis that and bady
Leavitaking these, Base Cafniuan animats
Understand and ute ﬂad'f-edit. farm
The present Smpe bense and wildy
of the verb i be Cardinal nurmbers up
Comman nouns insingular | 220
and pluel freqular and Cabours
iffegulary &g shoelshoes Eweer ydary items of
ok ffeet chathing
Simple adjectives, eg smal | | Phrases and
fal] green expressinm relating
Dielesminers my pouy, | t0the it oflanguage
e &, the, my, ypour, Tundians
Pranauns ), pou, he, she,
i, they
Indicating the pastion | Understand Raoame in the hame The conrect
of peaple and olbjects Pretent Smple fenoe Howsshold abjects pronundation of
De scriibiin g people, quistions Family and friends ﬂ_ﬂi:ﬂeﬂlwﬁe
animak, ohjeck and OuesBan words wha? mhere Pets ievical sreas e d
places very Smply Prressent continu aus benss P — B sic inbon ation
Stating simple Tack questions patterns for sample
1 [arys of the week and s
informing sbout Deberminers soe Ay manths of the pear E’: : ,
posessons Understand and uee Carinsl numbers i | o e o 31
Ashing ey simple Fresent simgle fense to50 :
- Thersisjors and has/hove | | Pumsesand
oty have pou got? Do you expressinn nelaling
have? ta the el of Langu age
Cuestinn words where? how | Tundions
Prepasilions af place in, an,
wndey, bebwesn, next o
Possesshve pronouns
e, pours, his, hevs
Vit fy A nwers bo peesent
continous bense quesdions
D sevibing daily Privietati | tailinfou d s s 5 Juakes The caffict
rautines and tirmes Cad and eadT Placis i the local pronundation of
Giving dates Prpastions of movemaent anea 'ﬂ_ﬂsmmmt
Expressing shilty and | from, ta up, dowr, alang Place of study lemical areas inted
inability AcfoEs Hamee life The wse af
Giving very Smple Prepatitions of time an, W ather mniractions whee
diretions and i, at Fres time appropriste
e e | irsolBleent | T rddes | B
scritsnq curre in O Oefinal numbers upte | 1 1 it e
activities of real Pest berde of the verb ba be [rr— up far words, shart
people or thase in Link wards and, and $hen s o and Smphe
- Phrases and =
pictums : 3 questions
De scriking staes in expressinn relaling
the past to the st aflangu age
- - fundian
Asking simphe
question sbout
ever yday life
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Language
functions

Talking about past
evenls

Talking abaut Riture
pansand inlentians
Expresing smple
OMpArSons
Expressing les and
e

Diesax ibing mén ner
and fregquency

Talling ahout the
future = infarming
and prediding
Expreming
prefensnoes

Tallking ahout events
in the indefinits and
recent past
[
Shating the durstion
af events
Quantifying

Expressing and
requesting opinions
and impresions
Eapreming inlentian
and purpose
Euprreming

ahiig atian and
Expressing cerlainty
and unertainty
Deser bing past
action over a
periad ol time

Grammar

Past simgpile tense of
requlsr and mmiman
inregular verts
Going ko fulure

Like +gerund
infinitive, e.q | ke
shapping, | ke i
read baoks
Adverts of manner
and Trequency
Compas tives and
superiatives of
adpectives

Lirik el bt

Present perfect fense
induding use with fav,
Since, evey, never, jus
Conneding clauses
uEing because

Wil referring o the
future for informing
and predicting
Adpectives and
adverbiak of
quanily, &g. alat
{afh, nat very much,
many

Expressons af
prefeknos, &g.

| preder, I @ ther

Zera and first
wvonditionals, using
if and when
Present continuaus
bense for futune use
Past mntinuous
e

Muodals connected o
the fundions isbed,
g must, need bo,
might don'l have in
Infinive of purnpose

Lexis

Wocsbulary specific
o the bopec ares
Vacabulary specific
to the subject areas
Achverts of
frequency eg.
sameBmes, o,
e

Adverbial phrases
af frequency,

&g every day once
A wessk
Expresionsof past
tirme, g, pesterdsy
last night

Phrates and
expressars relating
o the et of
language fundions

Ve sbulary specific
t the fopic area
Vioesbulary specific
to the subject areas
Erpresions reliting
topast and fubure
firne, wg fwin days
aga, in the fubire
Phrases and

e sams relaling
o the st of
language fundions

Viaeabulary specific
ta he topic area
Viacabulary specific
to the subject areas
Furthed exphéesSons
redating i Tulure
tirne, &g, the day
afler fornarram, in
A pear's Bime, in

.. poars” bime
Common phrasal
e

Phrases and
erpresdan relating
o the sk of
languag e fundiarns

Phonol ogy

The mrrect
pranuncigtion of
vaabudary specilic
o the bopic and
subject aness

A ppno prisbe wesk
forme and
intonation in
oonneded spesch
Thiee different
ways ol
pranauncing 'ed”
past fense endings,
e played, walked,
wanhed

Avodanoi af
speedh patbenns

of mdtation

The aonmect
pronuncistion of
vodabulary specifc
ta the tapic and
sulject areas

The ambination of
weal forms and
canbraction,

g 1've been b,
Avoidance af
speedh palbens
of mdtation

The arrect
pronuncistion of
vaaludary specific
to the tapic and
subject aness

Seih et Ot S s

o clarify s ning
Baic inbon ation
and festures of
oonnedied speech
&t sen e e level
IntonaBon patiern
af morne comples
question fonms
Avoidanoe of

of mdtation

Subject areas forthe
Comversation phase

Halicdays
Shapiing

Sehaal and wark
Hobbies and sports
Foad

Weshend and
spaonal activibes

Fes tiveals

Maeans of branspaort
Spedal oot Sond,
e hirthd ay
calehrations
Erbert sinme nt,
&g cinema,
bebevision, chubs
Mumic

Redent person al
EpErien s

Travel
Maney

Fashinn

Rules and
reguiatians
Heslth and Fnes
Learning & Farsign
Language




Expressing sbsted
ideas

Expresing regrels,
withes and hopes
Expresing

s mpBons

P phrasiing
Evalualing aplions
Hypathetising
Evaluabing past
actions of course
of events

Gramimar

Semnd conditianal
Simge pasive
Lised fa

Relative chuses
Madsals and pheses
used o give advice
and make
suggestions, g
shouldfaught kb,
coud, you'd bether
Whad ks and phiases
wsed to epres
pasbiity and
unarainty, eg. may,
might, It pal are
Discouse connedars
&g, b of,

i b

Mived condition ats
Werbs fallowed by
gefund andior
infinitive, g foged,
shop, gaon,
Farieiber

Mame complex farms
af the passive with
rmaadak
Shauldfmusd gl
could + perfect
infiinitive

Conect verb
patberns afber wish
and hape

Lexis

Vocshulary speciic
to e topic anea
Vocahulary speciic
b the subpd afaas
Approprishe wands
and expresions to
indicafle intenest
and shaw swafines
ofthe speaker eg.
Really? Oh dear!
i pau?

Simple filers to
qgive time for
thougiht, e.g. medl...
uft..

Phrases and
expresions relating
to the st of
Language fundion

WVacabulary speciic
tothe topc anea
Vacabulary speciic
o the subjed aness
Reparting verbs,
eq say be, ask
repart, advise,
e
Approprishe wands
and expresions ta
enoourage further
participation
[Phrases and
expresions relating
tothe it of

Lan guage functions

Vocabulary speciic
tathe bopc: anaa
Vocabulary speciic
tothe subject aness
Cohesive devices
torecapand
recover, &g szl

WS Sy, ATYWAY...
Hesitation fillers,
) | iian, pou kinow
Shook phsses o

g aiin time Tar
thought and keep
the burn, eg. nel,

et e Bhink...
[Phrases and
expresions relating
to the st of
Language funclion

Phonology

The merect
pramncistion of
vacabulary specibe
ta e tapic and
subject areas
Rising intanatin
tn ndcate ineret
and sur prise &
apprapriate

Falling intanaBan ta
indieate the end of
a tum

intanation and
Testures of
connected spesch
beyond sentence
bl

The amrrect
promuncistion af
wocabulary specific
ta e bapic and
subject aness
Rising and falfing
infonation ta
indicale giving up
and offering burns
Shress and
intonation ta
indicale emation

The arrect
phomuncistion of
wais bulsr y specific
ta the bopic and
subjict aneas
Rising and falfing
infonation for
keeping, giving up
aind affefing bun s
Shres and thythm
ta highlight and
emphasise main
paints and idess
Inlonation and pich
o mmeey attitude

Subject areas for the
Conversation phase

[Ed ucation

MaBanal cushoms
Village and ciy life
HaBonal and lacal
produce and products
Ealy femafies
Pallution and
recyling

Saciely and lving
sandards

Personal values

and ideaks

The waorld of work
Linexplsined
phenamens and events
Matianal emiranmental
CONGEns

Public figures past and
present
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Language
Grade | ¢ nctions

Develaning an
anguinent
Defending a paint
af view

Expressing beiefs
Expresing

10

Justifying an
argument
Infestrineg
Expreming
eation
Exgteming
emgathy and
sympathy
anguinents
and apinians
Evaluafing
fferend
sandpaints
Exgteming
s rvation:

12
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A broad range of
comphes Struchunes,
wsed Bexibly and
effedively in
wambina tion and
confrast

A high degree of
grammatical
BOCURACY, BITORS afe
rane and difficult to
identify

A mmprehensve and
refishie mastery of &
wisfy wide fange of
Language ta
farmulabe thoughts
predsely give
ermph =% and
efiminate ambiquity
Differ ing finguistic
forms io reformulste
ideas and mmey
Tiner shades of

Lexis

Voca bulary specific ta
e tapic and subject
aress

A range ofidiomatic
expheitions and
allaquisisms
Madifying waords,

eq. hasically, quite,
arlainly

Inbersifiers,

g, ahsoldely
omplally, blally
Teentative exesSons,
eq_ | may be wrong
bt Donr 't you bhink it
might be__
Sgnpasing wards,
&g, Erstly, Fnally
Phireese s snd enpresion:
relating o the st of

language functions

Vicabulary speclic to
e bpie and sibgect
AR

A good range of
idiomatic exphesSon
and enlisquisfisns
Sgnpading egiresions,
e I lhe b begin
wilh_ Conwerssly_

B conclude_

Maque and imprecke
language, &g & bit
mare, a hundred
people or 50

Phrases and exphe mion
redating ko the st of
language funclions

A good evmmand of &
very brad kxicsl

rispi e

A wide range of
idiomatic exphesson
and enllcquisfisms
[Phrase s and expne sSions
relating io the list of
language Tunclians

Phonology

The carrect
pranuncation
of bopic and
subject-ares
specific vocabulary
Saunds with minimal
interference framthe
first language
A range of ress and
intonation patherns,
pitch and vakume ba
= engage and
rrsirtsin the
A% ifbnesd
- signal the peavisan
af new infarma Bon
= indicate discourss:
structure.

The correct
profmunciation

af topic and
subject-area
specific vocabulary
arious festunes of
pranunciation which
anly ootasonally
deviate from an
irbenn atinnally
inteliigible madel

A range of sress and
intonation pathenns,
pitch and valume ta
ooy subtie shifts
in meaning and
attiude

Produce individual
snunds 50 &5 bo be
Tully understond by
the examiner, with
anly & rane sound
that devisbes fram an
intern atinally

Shress and intonation
patbenns which ane
recognisshly specific
1o Englizh withaut
any Bpsesin
irelliogitslity

Subject areas forthe
Comversation phase

List A
[Rales in the family

The schoal curricubum
Youth behaviaur

Lise of the internet
Designer gaads

List®
inbern ational events
Equal agpartuniies
Socil isues
The future of
the planet

developments
Shress man agemint

List &
Il o chesn c
Ambitions
Shetealy pis
Rl madets
Canmpeliliveness
Young peaple’s rights

oR

List
The media
Adver tiing
Lifestytes
The arts
The rights of e
incividusl
Econamic s
There are na specific

subjed aress for
Grade 12,




Appendix 6: Relating the Trinity College GESE examinations to the
Common European Framework of Reference

TRINITY Trinity English language exams

COLLEGE LONDON

" Sonme: Trinity Colage Lo fvwewirinitys disgecc.k el Sepod)

FWCAS sk Ferse Trindly enams 26 evidenoe of|
The main purpase of the Lable i ko il rate he mistionship betwee n 1SE, GESE and SEW exams and their place within the (EFR @ommon European
[Mational Quaiifications Framewark] in the UK

Tty College Landan is acharkable company meqite md in England Company na: (2680033, Charitynea 1 DMT92 Regiserd office-4th floor, 89 Abert Embankment, Londan SE1 7 TR wasdtinityolisgecasik

¥ Pighar eche
af for L and the NOF

‘arsioe July 2003
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